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Abstract

This research is based upon the development of a new assessment method within ‘GEOG1123:
Climate Change: People, Policy and Action’ a new L4 module at the University of Worcester. The
assessment reflects the UN Climate Change negotiations, with members of the class representing
different stakeholders, reaching an agreement and testing the outcome using the C-ROADS
simulator. Students are then required to write a critical reflection based on their personal experience
of the debate. The aim of the SAP project was to develop, evaluate and improve the assessment
using Action Research. The objectives were to create the materials, carry out and evaluate a trial run
of the assessment



This research is based upon the development of a new assessment method within ‘Climate Change:
People, Policy and Action (GEOG1123)’ a new Level 4 undergraduate module at the University of






1) Coly Kihg

Students gained considerable insights into the diversity of national political responses to climate
change, and the varied nature of current and prospective physical, social and economic impacts. The
event was particularly effective in highlighting the disparities between developed and developing
countries. It was agreed that participation in the event had deepened understanding of the greater
vulnerability of developing countries, due to the greater magnitude and severity of impacts, their
heightened risk as a result of financial constraints and the lack of political power to incite change. “I
thought it showed how vulnerable developing countries are,



2)8 FKAp
Results indicate that students gained a wide range of soft skill experience and development through
this method of learning and assessment. These are outlined in Table 1.
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CHy Translation of reading into applied

context. Ability to zoom in and out at
different scales to see detail but also
the wider picture (Hunger, 2013)

Conflicted beliefs, having to argue the
opposite of your own viewpoint



g Balancing country’s internal economic | “as the Russian economy is

issues with climate change plus based a lot of fossil fuels you
network with compatible countries can't be too environmentally
(Hunger, 2013) conscious

“countries have different
priorities than climate change”

Ep How hard it is to listen and come to an | “[I]really think about that position
agreement (Belova et al, 2013) that country was in...and how
hard [it] actually is [for] countries
to listen to each other and to
make an agreement”

“we wanted to be realistic and
ambitious at the same time and
that was hard there are
challenges in it’'s going to be
hard for people to get there”

th Two aspects to this: preparing and “you’re trying to get people on
dy i delivering pledge in restricted time side”
g
3) Huizty

Students shared a wealth of insights on their personal reflections on the task from a learning and
teaching perspective. These were detailed and generally positive, a summary of key points made is
provided in Table 2.

®: gty

Retained Interest It was generally felt that this form of learning and assessment was more
engaging.

Shared workload



Researcher Reflections on Debate / Assessment process

The research team reflections on both the debate and the assessment process are summarised in
Table 3. The research team were pleased with general positive feedback, students felt that they had
been provided with sufficient time and resources.

B: 8ECm
B Cm
Existing peer alliances in | There was a tendency for friendship groups to influence the choice of
the group alliances which created some unlikely partnerships.
Clarify use of money It appeared that the students did not fully understand the purpose and

expected use of the money for the ‘Green Climate Fund’ (GCF, 2018).

Sufficient attention on In reflection the students were provided with useful scaffolding to
reasoning behind

pledges and

contributions?




“The climate debate was a new way to learn”

“The climate change debate was one of the most engaging activities we did in the module”

8

“Make the debate more of a debate”
@Hih
"I really enjoyed the experience of being an academic partner. For me it was a step up from being a

student, | was equal with the lecturers and | felt my contributions were valued and acted on. It gave
me an insight into the preparation that goes into a lecture and what goes on behind the scenes. It's

great to think my contributions to this module will be integrated in coming years. Attending the
conference gave me a whole new aspect on academia and the use of peer evaluation.”

Conclusions

Overall the project was successful in achieving its objectives, students were positive and engaged

throughout the debate.

Recommendations

Future changes to the assessment based on student and staff reflections are highlighted in table 5.

Suggested amendment

Decision and rationale

Further clarification of rationale for
seating plan and props

In some ways student complaints regarding the seating
decisions demonstrates the effectiveness of this measure
in differentiating the economic and power base of
difference negotiating groups. However, more
explanation of the rationale for this was necessary.

Policy on absence

Students that do not attend will have to reflect upon the
debate in wider context using global negotiations.

Enhance the role play

Increase the use of props to further differentiate groups?

Discourage pre-existing peer alliances

Distribute countries strategically.

Further detailed explanation on the use
of money and an example.

Include discussion and examples of how money may be
used in negotiations in preparatory session e.g.
https://www.greenclimate.fund/home.

Provide more scaffolding for the
preparation.

Increase guidance to ensure students recognise that
preparation involves wider research in addition to writing
the pledge.

Summarising rounds

More emphare f 72.96 2 ny Q q 257More

At the end of each round when contributions are given a
rationale must be provided.



https://www.greenclimate.fund/home

(Kolb and Kolb, 2005). Need to emphasis


https://www.climateinteractive.org/programs/world-climate/
https://www.greenclimate.fund/home



http://www.metlink.org/climate/climate-negotiations-for-schools/

